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Unit I Overview
Unit 1: Elements of Art and Principles of Design Grades:

K-2

1.2 Media Arts & 1.5 Visual Arts
Pacing Guide: 10 days per marking period

Unit Summary: The basic elements of art and principles of design govern art creation and
composition.

Artistic Processes:
● Creating
● Producing
● Presenting
● Responding

Interdisciplinary Connections:
Mathematics:
(K-2).G Identify and describe shapes (squares, circles, triangles, rectangles, hexagons, cubes,
cones, cylinders, and spheres).

21st Century Themes/Skills:

9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).

Computer Science & Design Thinking:

8.1.2.DA.2: Store, copy, search, retrieve, modify, and delete data using a computing device.
8.2.2.ED.2: Collaborate to solve a simple problem, or to illustrate how to build a product using
the design process.

Learning Targets
Standards Performance Expectations

1.2.2.Cr1a-e Discover, share and express ideas for media artworks through
experimentation, sketching, and modeling. Brainstorm,
explore, connect, create and apply ideas for media art
production.

1.2.2.Cr2 a-c Explore, connect, apply and choose ideas to create plans for
media art production.

1.5.2.Cr1a Engage in individual and collaborative exploration of materials
and ideas through multiple approaches, from imaginative play
to brainstorming, to solve art and design problems.
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1.5.2.Cr1b Engage in individual and collaborative art making through
observation and investigation of the world, and in response to
personal interests and curiosity.

1.5.2.Cr3a Explain the process of making art, using art vocabulary.
Discuss and reflect with peers about choices made while
creating art.

1.2.2.Pr4a With guidance and moving towards independence, combine art
forms and media content into media artworks such as an
illustrated story or narrated animation.

1.5.2.Pr5a Explain the purpose of a portfolio or collection. Ask and
answer questions regarding preparing artwork for presentation
or preservation.

1.5.2.Cr2a Through experimentation, build skills and knowledge of
materials and tools through various approaches to art making.

1.2.2.Re7a Identify, share and describe the components and messages in
media artwork.

Essential Questions Enduring Understandings
How do media artists generate
ideas and formulate artistic
intent?

Media arts use a variety of sources such as imagination and
creative processes to inspire and transform concepts and ideas
into artwork.

How do we analyze and react
to media artworks?

Artist's appreciation of media artworks is influenced by their
interests, experiences, understandings, and purposes. People
develop ideas and understandings of society, culture and
history through their interactions with and analysis of art. To
ensure to meet Chapter 32, spiral old material, and highlight
and promote diversity in daily lessons, creating a welcoming
environment for all learners.

What conditions, attitudes, and
behaviors support creativity
and innovative thinking? What
factors prevent or encourage
people to take creative risks?
How does collaboration
expand the creative process?

Creativity and innovative thinking are essential life skills that
can be developed.

How do artists work? How do
artists and designers determine
whether a particular direction
in their work is effective?

Artists and designers experiment with forms, structures,
materials, concepts, media, and art-making approaches.

What methods and processes
are considered when preparing
artwork for presentation or

Artists, curators and others consider a variety of factors and
methods including evolving technologies when preparing and
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preservation? How does
refining artwork affect its
meaning to the viewer? What
criteria are considered when
selecting work for
presentation, a portfolio, or a
collection?

refining artwork for display and or when deciding if and how
to preserve and protect it.

Instructional Guidance

● Discover, share and express ideas for media artworks through sketching or modeling.
● Use their own knowledge and past experiences to participate in classroom discussions

about various lines and shapes, along with their appropriate names.

● Use their own knowledge and past experiences to participate in classroom discussions
about various lines and shapes, along with their appropriate names.

● Explain the use of shape (i.e. circle, square, triangle, ovals and rectangles) in artworks of
various artists.

Considerations for Adaptations for Students with Diverse Needs:

Please see the following resources:
https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf

http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf

Teacher Resources

Create media art online: see https://bomomo.com/
Online coloring book: http://scrapcoloring.com/
Digital origami: http://scrapcoloring.com/news/cool-origami-yoda-video-tutorial

Evidence of Learning
Sample Assessments

Create a series of artworks that apply the use of varied lines and shapes in a variety of different
media.

4

https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf
http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf
https://bomomo.com/
http://scrapcoloring.com/
http://scrapcoloring.com/news/cool-origami-yoda-video-tutorial


Unit I Overview
Unit I: Elements of Art and Principles of Design Grades:

3-5

1.2 Media Arts & 1.5 Visual Arts
Pacing Guide: 10 days each marking period
Unit Summary: Understanding the function and purpose of the elements of art and
principles of design assists with forming an appreciation of how art and design enhance
functionality and improve quality of living.
Artistic Processes:
● Creating
● Presenting
● Responding
● Connecting

Interdisciplinary Connections:
Science
5-PS1-3.Make observations and measurements to identify materials based on their properties.
Social Studies:
6.1.5.GeoSV.1:Identify the maps or types of maps most appropriate for specific purposes,
(e.g., to locate physical and/or human features in a community, to determine the shortest
route from one town to another town, to compare the number of people living at two or more
locations).
Mathematics:
3-5.MD.8 Solve real world and mathematical problems involving perimeters of polygons,
including finding the perimeter given the side lengths.

21st Century Themes/Skills:

9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).

Computer Science & Design Thinking:

8.1.2.DA.2: Store, copy, search, retrieve, modify, and delete data using a computing device.
8.2.2.ED.2: Collaborate to solve a simple problem, or to illustrate how to build a product
using the design process.

Amistad Law: N.J.S.A. 18A 52:16A-88 Every board of education shall incorporate the
information regarding the contributions of African-Americans to our country in an
appropriate place in the curriculum of elementary and secondary school students.
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Holocaust Law: N.J.S.A. 18A:35-28 Every board of education shall include instruction on
the Holocaust and genocides in an appropriate place in the curriculum of all elementary and
secondary school pupils. The instruction shall further emphasize the personal responsibility
that each citizen bears to fight racism and hatred whenever and wherever it happens.
Learning Targets
Standards Performance Expectations
1.2.5.PR4a Practice combining various academic arts, media forms, and

content into unified media artworks such as animation, music,
and dance.

1.2.5.Pr5c Examine how tools and design thinking techniques can be used
in standard and experimental ways in constructing media
artworks.

1.2.5.Cr1a Generate ideas for media artwork, using a variety of tools,
methods and/or materials.

1.5.5.Cr1a Brainstorm and curate ideas to innovatively problem solve
during artmaking and design projects.

1.5.5.Cr3 Reflect, refine, and revise work individually and
collaboratively, and discuss and describe personal choices in
artmaking.

1.5.5.Re7a Speculate about artistic processes. Interpret and compare works
of art and other responses.

1.5.5.Re7b Analyze visual arts including cultural associations.
1.5.5.Cn11a Communicate how art is used to inform the values, beliefs and

culture of an individual or society.
Essential Questions Enduring Understandings
How are complex media
arts experiences
constructed? At what point
is a work considered
"complete"?

Media artists integrate various media and content to develop
complex, unified artworks through a process of creation and
communication.

How are creativity and
innovation developed
within and through media
arts productions? How do
media artists use various
tools and techniques?

Media artists require a range of skills and abilities to creatively
solve problems.

What conditions, attitudes,
and behaviors support
creativity and innovative
thinking? What factors

Creativity and innovative thinking are essential life skills that
can be developed.

6



prevent or encourage
people to take creative
risks?
What role does persistence
play in revising, refining
and developing work? How
do artists grow and become
accomplished in art forms?

Artists and designers develop excellence through practice and
constructive critique, reflecting on, revising and refining work
over time.

How do life experiences
influence the way you
relate to art? How does
learning about art impact
how we perceive the
world? What can we learn
from our responses to art?
What is visual art? Where
and how do we encounter
visual arts in our world?

Individual aesthetic and empathetic awareness developed
through engagement with art can lead to understanding and
appreciation of self, others, the natural world, and constructed
environments.

How does art help us
understand the lives of
people of different times,
places and cultures?

People develop ideas and understandings of society, culture and
history through their interactions with and analysis of art. To
ensure to meet Chapter 32, spiral old material, and highlight
and promote diversity in daily lessons, creating a welcoming
environment for all learners.

Instructional Guidance
Observe line and line weight in nature either directly or using online resources for nature

photography such as Google Earth Explorer, National Geographic or Nature Photos
Online.  Practice using line for different purposes in drawing; for expression, for texture,
as an object, a symbol, or to define form.

Focus on the history and development of linocuts (linoleum cuts relying primarily on line to
define the forms), and block printing from various countries including Germany, where
the practice originated, and Japan where it is used extensively to this day.  View works of
prominent artists such as Käthe Kollwitz, Katsushika Hokusai, the artists of Die Brücke
in Germany who invented the practice, artists such as Picasso and Henri Matisse who
helped to establish linoleum as a respected medium used for printmaking by professional
artists, and contemporary American artists such as Walter Inglis Anderson.

Considerations for Adaptations for Students with Diverse Needs:

Please see the following resources:
https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf

http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf
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Teacher Resources
Creating digital artwork: see http://aminahsworld.org/

Evidence of Learning
Sample Assessments
● explorer.altopix.com/maps/130/1/Nature/
● http://www.nationalgeographic.com/
● www.davisart.com/.../Thinking-with-a-Line/Interactive-CD-ROM-120331.aspx
Thinking with a Line, Teacher’s Guide, by Cathy Weisman Topal, Davis publications

Unit II Overview
Unit II: History of the Arts and Culture Grades K-2
1.5 Visual Arts
Pacing Guide: 10 days each marking period
Unit Summary: All students will understand the role of, development, and influence of
the arts throughout history and across cultures.  Dance, music, theatre, and visual artwork
from diverse cultures and historical eras have distinct characteristics and common themes
that are revealed by contextual clues within the works of art.
Artistic Processes:
● Creating
● Presenting
● Responding
● Connecting

Amistad Law: N.J.S.A. 18A 52:16A-88 Every board of education shall incorporate the
information regarding the contributions of African-Americans to our country in an
appropriate place in the curriculum of elementary and secondary school students.

Holocaust Law: N.J.S.A. 18A:35-28 Every board of education shall include instruction
on the Holocaust and genocides in an appropriate place in the curriculum of all
elementary and secondary school pupils. The instruction shall further emphasize the
personal responsibility that each citizen bears to fight racism and hatred whenever and
wherever it happens.
Interdisciplinary Connections:
Social Studies:
6.1.2.CivicsPI.4: Explain how all people, not just official leaders, play important roles in
a community.
6.1.2.Geo.HE.3: Identify cultural and environmental characteristics of different regions in
New Jersey and the United States.
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6.1.2.HistoryCC.3: Make inferences about how past events, individuals, and innovations
affect our current lives.
21st Century Themes/Skills:
9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).

Computer Science & Design Thinking:
8.1.2.DA.2: Store, copy, search, retrieve, modify, and delete data using a computing
device.
8.2.2.ED.2: Collaborate to solve a simple problem, or to illustrate how to build a product
using the design process.

Learning Targets
Standards Performance Expectations
1.5.2.Cr1b Engage in individual and collaborative art making

through observation and investigation of the world, and
in response to personal interests and curiosity.

1.5.2.Pr4a Select artwork for display, and explain why some
work, objects and artifacts are valued over others.
Categorize artwork based on a theme or concept for an
exhibit.

1.5.2.Re7b Describe, compare and categorize visual artworks
based on subject matter and expressive properties.

1.5.2.Cn11a Compare, contrast and describe why people from
different places and times make art. People develop
ideas and understandings of society, culture and history
through their interactions with and analysis of art. To
ensure to meet Chapter 32, spiral old material, and
highlight and promote diversity in daily lessons,
creating a welcoming environment for all learners.

Essential Questions Enduring Understandings
How does knowing the
contexts, histories, and
traditions of art forms help us
create works of art and design?
Why do artists follow or break
from established traditions?

What is old and what is new in
any work of art? How important
is “new” in art?

Culture affects self-expression, whether we realize it or
not.
 

Every artist has a style; every artistic period has a style.
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Why do people value objects,
artifacts and artworks, and
select them for presentation?

Where and how do we
encounter visual arts in our
world? How do visual arts
influence our views of the
world?

How does art help us
understand the lives of people
of different times, places, and
cultures? How is art used to
impact the views of a society?
How does art preserve aspects
of life?

Artists and other presenters consider various
techniques, methods, venues, and criteria when
analyzing, selecting and curating objects artifacts, and
artworks for preservation and presentation.

Individual aesthetic and empathetic awareness
developed through engagement with art can lead to
understanding and appreciation of self, others, the
natural world, and constructed environments. Visual
arts influences understanding of and responses to the
world.

People develop ideas and understandings of society,
culture and history through their interactions with and
analysis of art.

Instructional Guidance:
● Observe and critique artworks from artists from various countries/time periods

and of different genres, and discuss ways in which these artworks are different,
and ways in which they are the same.

● Discuss ways in which the individual’s personal life may affect the way that their
artwork looks.

Considerations for Adaptations for Students with Diverse Needs:

Please see the following resource:
https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf

Teacher Resources

Evidence of Learning
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Sample Assessments
● Look at self-portraits from various time periods/ countries and genres and note the

main differences.  How does each location/style use color, clothing, facial features,
etc. in different ways?

● Identify how artists use line, shape, balance, and proportion to make facial features,
and to portray facial expressions capturing emotions in portraitures.  Apply these
aspects of art making to original artwork.
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Unit II Overview
Unit II: History of the Arts and Culture Grade

3-5
1.5 Visual Arts
Pacing Guide: 10 days each marking period
Unit Summary: Sometimes the contributions of an individual artist can influence a
generation of artists and signal the beginning of a new art genre.  Students will
determine the impact of significant contributions of individual artists in dance,
music, theatre, and visual art from diverse cultures throughout history.
Artistic Processes:
● Creating
● Presenting
● Responding
● Connecting

Amistad Law: N.J.S.A. 18A 52:16A-88 Every board of education shall
incorporate the information regarding the contributions of African-Americans to our
country in an appropriate place in the curriculum of elementary and secondary
school students.

Holocaust Law: N.J.S.A. 18A:35-28 Every board of education shall include
instruction on the Holocaust and genocides in an appropriate place in the curriculum
of all elementary and secondary school pupils. The instruction shall further
emphasize the personal responsibility that each citizen bears to fight racism and
hatred whenever and wherever it happens.
Interdisciplinary Standards:
ELA
NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and
collaborations with diverse partners, building on others’ ideas and expressing their
own clearly and persuasively.
NJSLSA.SL4. Present information, findings, and supporting evidence such that
listeners can follow the line of reasoning and the organization, development, and
style are appropriate to task, purpose, and audience.
NJSLSA.SL6. Adapt speech to a variety of contexts and communicative tasks,
demonstrating command of formal English when indicated or appropriate.

21st Century Themes/Skills:

9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional
careers and occupations.
9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).
9.4.2.DC.2: Explain the importance of respecting digital content of others.
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9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the
internet (e.g., 8.1.2.NI.3, 8.1.2.NI.4).
9.4.2.DC.6: Identify respectful and responsible ways to communicate in digital
environments.
Computer Science:

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks
accurately and quickly based on user needs and preferences.

Learning Targets
Standards Performance Expectations
1.5.5.Cr1a Brainstorm and curate ideas to innovatively problem

solve during artmaking and design projects.
1.5.5.Cr1b Individually and collaboratively set goals, investigate,

choose, and demonstrate diverse approaches to
art-making that is meaningful to the makers.

1.5.5.Pr4a Define and analyze the responsibilities of a curator in
preserving and presenting artifacts or artwork.

1.5.5.Re7a Speculate about artistic processes. Interpret and
compare works of art and other responses.

1.5.5.Cn11a Communicate how art is used to inform the values,
beliefs and culture of an individual or society. People
develop ideas and understandings of society, culture
and history through their interactions with and
analysis of art. To ensure to meet Chapter 32, spiral
old material, and highlight and promote diversity in
daily lessons, creating a welcoming environment for
all learners.

Essential Questions Enduring Understandings
How does knowing the
contexts, histories, and
traditions of art forms help
us create works of art and
design?

Creativity and innovative thinking are essential life
skills that can be developed. Artists and designers
shape artistic investigations, following or breaking
with traditions in pursuit of creative art-making goals.

Why do artists follow or
break from established
traditions?

Artists and other presenters consider various
techniques, methods, venues, and criteria when
analyzing, selecting, and curating objects artifacts, and
artworks for preservation and presentation.

How do artists determine
what resources and criteria

Visual arts influences understanding of and responses
to the world.
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are needed to formulate
artistic investigations?

How are artworks cared for
and by whom?

Through artmaking, people make meaning by
investigating and developing awareness of
perceptions, knowledge and experiences.

What criteria, methods and
processes are used to select
work for preservation or
presentation?

Why do people value
objects, artifacts and
artworks, and select them
for presentation?

How does learning about art
impact how we perceive the
world? What can we learn
from our responses to art?

Individual aesthetic and empathetic awareness
developed through engagement with art can lead to
understanding and appreciation of self, others, the
natural world, and constructed environments.

Evidence of Learning
Sample Assessments
Curate a show of works featured in the MOMA collection, and create an enhanced
Podcast and downloadable audio tour of the exhibition highlighting the influence of
the work of Pablo Picasso on contemporary art, design and advertising.  Include
works from his seven major phases of his career including:

Before 1901 Cubism
Blue Period Classicism and surrealism
Rose Period Later works
African-influenced Period

Present the Podcast to classmates and online peers.

Teacher Resources:

● http://www.artlex.com/ArtLex/c/cubism.html
● http://www.artcyclopedia.com/artists/picasso_pablo.html
● http://www.princetonol.com/groups/iad/lessons/elem/elemlessons.html
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● http://www.artchive.com/artchive/P/picasso.html
● http://www.cbsnews.com/stories/2007/01/18/sunday/main2371451.sht
● http://www.haberarts.com/picassus.html
● http://www.metmuseum.org/toah/hd/cube/hd_cube.htm
● http://www.citrinitas.com/history_of_viscom/modernists.html
● http://www.picasso.fr/us/picasso_page_exhibitions-museums-books-auctions.

php
● http://www.pvpusd.k12.ca.us/teachweb/hokanson/picasso.html
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Unit III Overview
Unit III: Art and Emotion Grades:

K-2

Media Arts 1.2 & Visual Arts 1.5
Pacing Guide:  10 days each marking period
Unit Summary: Symbols convey meaning agreed upon by a group or culture.  Manipulation of the basic
elements of art and principles of design for personal expression results in visual communication that may be
relevant in a variety of settings.

Artistic Processes:
● Creating
● Presenting
● Connecting

Standards in Action: Climate Change
By its very nature, art has the power to inform or draw attention to a specific topic. It is always
about something. In fact, the increasing prevalence of activist art in the past decade evidences
the power of the arts to communicate big ideas. The aim of activist art is to change the world by
inspiring people to act against societal problems (Nurmis, 2016) – including global climate
change.

Holocaust Law: N.J.S.A. 18A:35-28 Every board of education shall include instruction on the
Holocaust and genocides in an appropriate place in the curriculum of all elementary and
secondary school pupils. The instruction shall further emphasize the personal responsibility that
each citizen bears to fight racism and hatred whenever and wherever it happens.
Interdisciplinary Standards:
ELA
NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and
collaborations with diverse partners, building on others’ ideas and expressing their own clearly
and persuasively.
NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can
follow the line of reasoning and the organization, development, and style are appropriate to task,
purpose, and audience.
NJSLSA.SL6. Adapt speech to a variety of contexts and communicative tasks, demonstrating
command of formal English when indicated or appropriate.

Social Studies:
6.1.2.CivicsDP.1: Explain how national symbols reflect on American values and principles.
6.1.2.Geo.HE.3: Identify cultural and environmental characteristics of different regions in New
Jersey and the United States.
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6.1.2.EconEM.1: Describe the skills and knowledge required to produce specific goods and
services.
6.1.2.HistorySE.1: Use examples of regional folk heroes, stories, and/or songs and make
inferences about how they have contributed to the development of a culture's history.

Science:
K-2-ETS1-1
Ask questions, make observations, and gather information about a situation people want to change (e.g., climate
change) to define a simple problem that can be solved through the development of a new or improved object or
tool.

21st Century Themes/Skills:

9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and
occupations.
9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).
9.4.2.DC.2: Explain the importance of respecting digital content of others.
9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet
(e.g., 8.1.2.NI.3, 8.1.2.NI.4).
9.4.2.DC.6: Identify respectful and responsible ways to communicate in digital environments.
Computer Science:

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately
and quickly based on user needs and preferences.

Learning Targets
Standards Performance Expectations
1.2.2.Cr3a-b Create and assemble content for media arts productions,

identifying basic principles (e.g., pattern, positioning, attention,
and repetition.). Identify and describe the effects of altering,
refining and completing media artworks.

1.2.2.Pr4a-b With guidance and moving towards independence, combine art
forms and media content into media artworks such as an
illustrated story or narrated animation. Practice combining
varied academic, arts and media content to form media
artworks.

1.2.2.Re7a-b Identify, share and describe the components and messages in
media artwork. Identify, share and describe a variety of media
artworks created from different experiences in response to
global issues including climate change.
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1.2.2.Cn10a-b Use personal experiences, interests, information and models in
creating media artworks. Share and discuss experiences of
media artworks, describing their meaning and purpose.

1.5.2.Cr1b Engage in individual and collaborative art making through
observation and investigation of the world, and in response to
personal interests and curiosity.

1.5.2.Cr2a Through experimentation, build skills and knowledge of
materials and tools through various approaches to art making.

1.5.2.Cr3a Explain the process of making art, using art vocabulary. Discuss
and reflect with peers about choices made while creating art.

1.5.2.Pr4a Select artwork for display, and explain why some work, objects
and artifacts are valued over others. Categorize artwork based
on a theme or concept for an exhibit.

1.5.2.Pr6a Explain what an art museum is and identify the roles and
responsibilities of the people who work in and visit museums
and exhibit spaces. Analyze how art exhibits inside and
outside of schools (such as museums, galleries, virtual spaces,
and other venues) contribute to communities.

1.5.2.Cn11b Describe why people from different places and times make art
about different issues, including climate change.

Essential Questions Enduring Understandings
How does creating and
performing in the arts differ
from viewing the arts?

To what extent does the
viewer properly affect and
influence the art and the artist
and to what extent is the art
for the artist?

The arts serve multiple functions: enlightenment, education, and
entertainment.

Though the artist’s imagination and intuition drive the work,
great art requires skills and discipline to turn notions into a
quality product.

The artistic process can lead to unforeseen or unpredictable
outcomes.

What factors prevent or
encourage people to take
creative risks? How does
collaboration expand the
creative process? How does
knowing the contexts,
histories, and traditions of art
forms help us create works of
art and design?

Creativity and innovative thinking are essential life skills that
can be developed. Artists and designers shape artistic
investigations, following or breaking with traditions in pursuit
of creative art-making goals.
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How do artists and designers
create works of art or design
that effectively
communicate?

People create and interact with objects, places and design that
define, shape, enhance, and empower their lives.

Why do people value objects,
artifacts and artworks, and
select them for presentation?

Artists and other presenters consider various techniques,
methods, venues, and criteria when analyzing, selecting and
curating objects artifacts, and artworks for preservation and
presentation.

Instructional Guidance
ook at the artworks of various artists who have communicated messages or themes through their

work.  How do these artists communicate these messages without the use of words?

xamine Activist Art.  What message is the artist trying to communicate regarding various topics
including social justice and climate change?

Considerations for Students with Disabilities:

Instead of visual art, provide tactile objects and have students describe it using one of the 5
senses.

Evidence of Learning
Sample Assessments

After viewing a master work that communicates emotions or a message, describe what emotions
the artwork conveys and how the artist conveys those emotions through subject, medium, and
use of elements and principles of art.  Create a two-dimensional piece of artwork that has an
emotional response, and use appropriate elements and principles of art to convey that message
or emotion.

Teacher Resources

Activist Art Resources:
https://ny.pbslearningmedia.org/collection/art_socialjustice/
https://www.pbs.org/education/blog/exploring-climate-change-through-art-in-the-science-classr
oom
http://www.njaec.org/
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Unit III Overview
Unit III:  Art Genre Exploration Grades:

3-5

Media Arts 1.2 & Visual Arts 1.5
Pacing Guide: 10 days per marking period
Unit Summary: Each of the genres of visual art (e.g., realism, surrealism, abstract/nonobjective
art, conceptual art, and others) is associated with appropriate vocabulary and a stylistic approach to
art-making.  Identify common and distinctive characteristics of genres of visual artworks (e.g.,
realism, surrealism, abstract/nonobjective art, conceptual art, and others) using age-appropriate
terminology, and experiment with various compositional approaches influenced by these genres.

Artistic Processes:
● Creating
● Presenting
● Responding
● Connecting

Standards in Action: Climate Change
By its very nature, art has the power to inform or draw attention to a specific topic. It is always
about something. In fact, the increasing prevalence of activist art in the past decade evidences the
power of the arts to communicate big ideas. The aim of activist art is to change the world by
inspiring people to act against societal problems (Nurmis, 2016) – including global climate change.

Interdisciplinary Connections:
ELA:
NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats,
including visually and quantitatively, as well as in words.

Science:
5-ESS3-1 Obtain and combine information about ways individual communities use science ideas to protect the
Earth’s resources, environment, and address climate change issues.

21st Century Themes/Skills:

9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and
occupations.
9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).

Computer Science:
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8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and
quickly based on user needs and preferences.

Learning Targets
Standards Performance Expectations
1.5.5.Cr1b Individually and collaboratively set goals, investigate, choose, and

demonstrate diverse approaches to art-making that is meaningful
to the makers.

1.5.5.Cr2a Experiment and develop skills in multiple art-making techniques
and approaches, through invention and practice.

1.2.5.Cr1a-f Generate ideas and develop goals for media artwork, using a
variety of tools, methods and/or materials. Work collaboratively.
Brainstorm goals and plans for a media art audience.

1.2.5.Cr3a-c Construct and arrange various content into unified and expressive
media arts productions. Describe and apply principles such as
movement, balance, contrast, and emphasis. Explore how elements
and components can be altered for clear communication and
intentional effects, point of view, perspective, and refine media
artworks to improve clarity and purpose.

1.2.5.Pr4c Create media artworks through integration of multiple contents
and forms.

1.2.5.Cn11a Identify, explain, research and show how media artworks and ideas
relate to personal, social and community life (e.g., exploring
online behavior, fantasy and reality, commercial and information
purposes, history, ethics).

1.5.2.Re7b Describe, compare and categorize visual artworks based on subject
matter and expressive properties.

1.2.5.Cn10a Use, examine and access internal and external resources to create
media artworks, such as interests, knowledge and experiences.

Essential Questions Enduring Understandings
How does knowing the
contexts, histories, and
traditions of art forms help us
create works of art and design?
Why do artists follow or break
from established traditions?

Artists and designers shape artistic investigations, following or
breaking with traditions in pursuit of creative art-making goals.

How do artists and designers
determine whether a particular
direction in their work is
effective? How do artists and
designers learn from trial and

Artists and designers experiment with forms, structures,
materials, concepts, media, and art-making approaches. Artists
and designers balance experimentation and safety, freedom and
responsibility, while developing and creating artworks.
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error? How do artists and
designers care for and maintain
materials, tools and
equipment?
How does engaging in creating
media artworks enrich people's
lives?

Through creating media artworks, people make meaning by
investigating and developing an awareness of culture and
experiences.

How is art used to impact the
views of a society? How does
art mirror aspects of life?

Understanding connections to varied contexts and daily life
enhances a media artist's work.

Instructional Guidance

● Focus on genres of art that that are defined by opposing or contrasting stylistic influences or
techniques (e.g., fauvism vs. pointillism; abstract expressionism vs. cubism; pop art vs.
contemporary realism).  Identify likenesses and dissimilarities within the paired genres (e.g.,
Fauvism and pointillism both deal with repetitive brush strokes and the application of vivid
color.  Both share similar thematic content, centering on figures, still lives and landscapes.
However, the fauvists used very broad brushstroke applied in free-flowing, seemingly wild
motion.  The paintings of the pointillists, on the other hand, were very tightly controlled,
utilizing small distinctive dots of color on top of or next to each other to create the illusion of
dimensionality).

● Experiment with digital photography techniques and simple manipulations of digital imagery
made possible by photo filters in software, such as the 40 artistic brush strokes available for
digital manipulation of imagery in Photo Shop Elements or comparable programs, such as
Corel Paint, I Photo and others.

● Grade 5: Examine activist art.  How do these connect to daily life?

Considerations for Adaptations for Students with Diverse Needs:

Please see the following resource:
https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf

Evidence of Learning

Sample Assessments
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● Assemble a digital portfolio of representative examples of two contrasting genres of art (e.g.,
fauvism vs. pointillism) that includes 10 from each of the two genres being compared from
among the genres identified in the instructional focus.

● Using a digital camera, shoot and upload a series of photos that share similar thematic
contents as the exemplary paintings.  Using the artistic brushstroke options available in the
photo software, emulate the painting techniques in each of the two chosen contrasting genres.

● Compare the manipulated digital imagery to the two genres of painting in a multi-media
presentation and share observations with classmates using a Jing Project.  Display portfolios
in the classroom and public spaces in the school or community.

● Create and share a piece of activist art that represents a theme from social justice or climate
change that was covered during class discussions.

Teacher Resources:

● http://www.artcyclopedia.com/index.html

● http://www.artbabble.org/artist

● http://www.princetonol.com/groups/iad/lessons/middle/arted.htm#Plans

● http://www.artstor.org/index.shtml

Activist Art Resources:
https://ny.pbslearningmedia.org/collection/art_socialjustice/
https://www.pbs.org/education/blog/exploring-climate-change-through-art-in-the-science-classroom
http://www.njaec.org/
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Unit IV Overview
Unit IV: All students will demonstrate and apply an understanding of arts
philosophies, judgment, and analysis to works of dance, theatre, music, and
visual art.

Grade
Clusters:
K-2

Visual Arts 1.5
Pacing Guide: 10 days per marking period
Unit Summary: Each arts discipline (dance, music, theatre, and visual art) has distinct
characteristics, as do the artists who create them.
Artistic Processes:
● Creating
● Presenting
● Responding
● Connecting

Interdisciplinary Connections:
Math:
(K-2).G  Recognize and draw shapes having specified attributes, such as a given number of
angles or a given number of equal faces.5 Identify triangles, quadrilaterals, pentagons, hexagons,
and cubes.
ELA:
RL.2.4. Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated
lines) supply rhythm and meaning in a story, poem, or song.

21st Century Themes/Skills:

9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and
occupations.
9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).

Computer Science and Design Thinking:
8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and
quickly based on user needs and preferences.
8.2.2.ED.3: Select and use appropriate tools and materials to build a product using the
design process.
Learning Targets
Standards Performance Expectations
1.1.2.Cr1a Demonstrate movement in response to a variety of sensory

stimuli (e.g., music, imagery, objects) and suggest additional
sources for movement ideas.

1.1.2.Re7b Observe and describe performed dance movements from a
specific genre or culture.
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1.4.2.Re8b Identify and use props and costumes that might be used in a
guided drama experience (e.g., process drama, story drama,
creative drama).

1.5.2.Cr1a Engage in individual and collaborative exploration of materials
and ideas through multiple approaches, from imaginative play
to brainstorming, to solve art and design problems.

1.5.2.Cr2c Create art that represents natural and constructed
environments. Identify and classify uses of everyday objects
through drawings, diagrams, sculptures or other visual means
including repurposing objects to make something new.

1.5.2.Pr5a Explain the purpose of a portfolio or collection. Ask and
answer questions regarding preparing artwork for presentation
or preservation.

1.5.2.Re7b Describe, compare and categorize visual artworks based on
subject matter and expressive properties.

Essential Questions Enduring Understandings
Where do choreographers get
ideas for dances?

Choreographers use a variety of sources as inspiration and
transform concepts and ideas into movement for artistic
expression.

How can the same work of art
communicate different
messages to different people?

Theatre artists’ interpretations of drama/theatre work are
influenced by personal experiences and aesthetics.

What conditions, attitudes, and
behaviors support creativity
and innovative thinking?

Creativity and innovative thinking are essential life skills that
can be developed. Artists and designers shape artistic
investigations, following or breaking with traditions in pursuit
of creative art-making goals.

How do artists work? Artists and designers experiment with forms, structures,
materials, concepts, media, and art-making approaches.

What methods and processes
are considered when preparing
artwork for presentation or
preservation?

Artists, curators and others consider a variety of factors and
methods including evolving technologies when preparing and
refining artwork for display and or when deciding if and how
to preserve and protect it.

What can we learn from our
responses to art? What is
visual art? Where and how do
we encounter visual arts in our
world? How do visual arts
influence our views of the
world?

Visual arts influences understanding of and responses to the
world.

Instructional Guidance
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● Critique a variety of two- and three-dimensional artworks from various artists and time
periods. Recognize and respect that individuals have differing opinions about various
works of art by sharing individual responses for liking or disliking specific aspects of a
particular work of art.

● Identify various subjects and themes in works of art and verbalize simple reasons
liking/disliking parts of the work of art.

● Communicate personal responses to a variety of historical works of art with common
subjects or themes. Responses will describe likes and dislikes through comparing and
contrasting characteristics of the various artworks.

Considerations for Adaptations for Students with Diverse Needs:

Please see the following resource:
https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf

Evidence of Learning
Sample Assessments

● Look at a given theme that is used by various artists (i.e. Flowers, people, etc). Compare and
contrast ways in which the artists have given their own interpretation of this theme.

● Using personal reactions and opinions about master works depicting a given theme create an
artwork based off that inspiration and reaction.

● After completion of artworks, hold class critiques that discuss in specific terminology, (i.e.
use of elements and principles of art, craftsmanship, etc.) their own artwork, and specific
ways in which it is already successful, or, if they were to do it over again, things they might
want to do differently.

● Class/School play performance

Teacher Resources:
https://arts.jordandistrict.org/lessons/kindergarten/
https://arts.jordandistrict.org/lessons/1stgrade/
https://arts.jordandistrict.org/lessons/2ndgrade/
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Unit IV Overview
Unit IV:  Art and the Greater Community Grade

Clusters:
3-5

Visual Arts 1.5
Pacing Guide: 10 days per marking period
Unit Summary: The arts infuse our lives with meaning on nearly all
levels—generating significant creative and intellectual capital.
Artistic Processes:
● Creating
● Presenting
● Responding
● Connecting

Interdisciplinary Connections:
Social Studies:
6.1.5.CivicsPD.3: Explain how and why it is important that people from diverse
cultures collaborate to find solutions to community, state, national, and global
challenges.
6.1.5.CivicsDP.2: Compare and contrast responses of individuals and groups, past
and present, to violations of fundamental rights (e.g., fairness, civil rights, human
rights).
6.1.5.CivicsCM.1: Use a variety of sources to describe the characteristics exhibited
by real and fictional people that contribute(d) to the well-being of their community
and country.
ELA:
NJSLSA.R4. Interpret words and phrases as they are used in a text, including
determining technical, connotative, and figurative meanings, and analyze how
specific word choices shape meaning or tone.
Music:
1.3A.5.Cn11a Demonstrate understanding of relationships between music and the
other arts, other disciplines, varied contexts, and daily life.
21st Century Themes/Skills:
9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a).
Computer Science & Design Thinking:
8.1.5.CS.1: Model how computing devices connect to other components to form a
system.
8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or
support a claim.
8.2.5.ED.3: Follow step by step directions to assemble a product or solve a
problem, using appropriate tools to accomplish the task.
8.2.5.NT.3: Redesign an existing product for a different purpose in a collaborative
team.
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Learning Targets
Standards Performance Expectations
1.5.5.Cr1b Individually and collaboratively set goals, investigate,

choose, and demonstrate diverse approaches to
art-making that is meaningful to the makers.

1.5.5.Cr2c Individually or collaboratively represent environments
or objects of personal significance that includes a
process of peer discussion, revision and refinement.

1.5.5.Re8a Interpret ideas and mood in artworks by analyzing
form, structure, context, subject, and visual elements.

1.5.5.Re9a Identify different evaluative criteria for different types
of artwork dependent on genre, historical and cultural
contexts.

1.5.5.Cn10a Create works of art that reflect community cultural
traditions. Discuss using formal and conceptual
vocabulary.

1.5.5.Cn11a Communicate how art is used to inform the values,
beliefs and culture of an individual or society.

1.5.5.Cn11b Communicate how art is used to inform others about
global issues, including climate change.

Essential Questions Enduring Understandings
What conditions, attitudes,
and behaviors support
creativity and innovative
thinking?

How do artists and
designers create works of
art or design that
effectively communicate?

What is the value of
engaging in the process of
art criticism?

How does one determine
criteria to evaluate a work
of art? How and why might
criteria vary?

Creativity and innovative thinking are essential life
skills that can be developed. Artists and designers
shape artistic investigations, following or breaking
with traditions in pursuit of creative art-making goals.

People create and interact with objects, places and
design that define, shape, enhance, and empower their
lives.

People gain insights into meanings of artworks by
engaging in the process of art criticism.

People evaluate art based on various criteria.
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How do people contribute
to awareness and
understanding of their lives
and the lives of their
communities through
artmaking?

Through artmaking, people make meaning by
investigating and developing awareness of
perceptions, knowledge and experiences.

How does art help us
understand the lives of
people of different times,
places and cultures? How
is art used to impact the
views of a society?

People develop ideas and understandings of society,
culture and history through their interactions with and
analysis of art.

Instructional Guidance (click on links below to access more information)

● Use traditional and online resources, such as Art21, and TenduTV, to seek out
information on the lives and work of artists of various disciplines whose work
is a direct reflection of their personal and social situation (examples below).

● Mary Cassatt is a 19th century professional artist who created images about the
social and private lives of woman emphasizing the bond between mother and
child.

● Jean-Michel Basquiat is the first African-American painter to gain
international fame.  He gained popularity first as a graffiti artist in New York
City, and then as a successful 1980s-era Neo-expressionist artist.  Basquiat's
paintings continue to influence modern-day artists.

● Kara Walker is best known for exploring the raw intersection of race, gender,
and sexuality through her iconic, silhouetted figures using the traditionally
proper Victorian medium of the silhouette directly onto the walls of the gallery
to create a theatrical space.

● Aaron Copland is an American composer of concert and film music who forged
a distinctly American style of composition.  Copland's music achieved a balance
between modern music and American folk styles.

● Bruce Springsteen is an American singer-songwriter widely known for his brand
of rock music infused with poetic lyrics, and Americana sentiments, centered on
his native New Jersey working class upbringing.

● Alvin Ailey is an American choreographer and activist who founded the Alvin
Ailey American Dance Theater in New York.  Ailey is credited with
popularizing modern dance and revolutionizing African-American participation
in 20th century concert dance.  Ailey's choreographic masterpiece, Revelations,
is believed to be the best-known and most often seen modern dance
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performance. Revelations celebrates the history of the African-America
experience.

● William Shakespeare is an English poet and playwright from the 16th Century
who widely regarded as the greatest writer in the English language and the
world's preeminent dramatist.  Shakespeare wrote about people and times from
all classes.

● Native American Art is a central part of North American art.
●

Considerations for Adaptations for Students with Diverse Needs:
Please see the following resource:
https://www.state.nj.us/education/archive/frameworks/arts/chap5.pdf

Evidence of Learning

Sample Assessments
● Create a montage, enhanced podcast, and/or video mash-up   (remix of

unrelated source material used to create new work- see
http://en.wikipedia.org/wiki/Mashup_(video) featuring artists from several
different disciplines (such as those above) whose work is a direct reflection
of their personal heritage and circumstance.  In the presentation, take a
position and show evidence of how artists are influenced by the environment
and how the world an artist lives in can affect his/her work.  Present the
montage for classroom and online peer discussion using resources such as
Art21 or Art Babble. Submit selected works to the annual: ThinkQuest
Narrative Competition.

● After completion of artworks, hold class critiques that discuss in specific
terminology, (i.e. use of elements and principles of art, craftsmanship, etc.) their
own artwork, and specific ways in which it is already successful, or, if they were
to do it over again, things they might want to do differently.

● Class/School play performance

Teacher Resources
● http://www.pbs.org/art21/
● http://www.artbabble.org/
● http://tendu.tv/
● http://www.readwritethink.org/lessons/index.asp?grade=2&strand=3&engageme

nt=22&display.x=29&display.y=10
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● Biography, interviews, essays, artwork images and video clips from PBS series
Art:21 -- Art in the Twenty-First Century Season 2(2003)

● www.pbs.org/art21/artists/walker/index.html
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Considerations for classified students and students with 504 plans:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized Education Plan

(IEP).
● Regular education teachers will be responsible for differentiating instruction for classified students

based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher

will be responsible for support in modifying the curriculum for the students, informing the class room
teacher of the modifications, and directing instructional aide(s) to provide support accordingly.

● Grading will be done collaboratively by the regular and special education teachers.

Modifications:
● Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on disability, preferential
seating, study guides, copies of class notes, assistive technology and rewording/repeating or clarifying
directions.

In-class Assessments:
● All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests

for classified students.  Tests may be given in the regular education classroom or completed with the
inclusion teacher in another location with additional time. Students may be tested separately
according to the IEP.

● Assessment grades may be modified based on a student’s disability and in accordance with their IEP.

Considerations for English Language Learners (ELLs):

Classroom Instruction:
● Instruction for ESL students will be guided by their WIDA English Language Proficiency level.

Teachers should receive this level from the ESL teacher assigned to the building.
● General education teachers will be responsible for differentiating instruction for ELLs with the

assistance of the ESL teacher that promotes language, literacy and content learning.
● Sheltered Instruction Observation Protocol (SIOP)

http://siop.pearson.com/about-siop/
The following 8 components provide all teachers with lesson planning and instructional strategies that
support language and learning goals for all students.  This approach to teaching aligns with preparing
students with college and career ready skills.
The SIOP Model components:
1. Lesson Preparation
2. Building Background
3. Comprehensible Input
4. Strategies
5. Interaction
6. Practice and Application
7. Lesson Delivery
8. Review and Assessment

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be
responsible for identifying language objectives and additional instructional strategies that improve
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proficiency in English and academic success of ELLs.  Instructional strategies and the necessary
scaffolds to promote student learning will be shared with the general education teacher for daily lessons
that are aligned to District Curricula, CCSS, and WIDA Standards.  The general Education teacher and
ESL teacher will be co-teachers for a pre-determined amount of classroom instruction.

● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
● Direct instruction, small group or pullout, about the contrasting letter sound correspondences,

syllabication patterns and morphology in English supported with connections to their native language,
native language text and/or resources, graphic organizers, visuals, sentence starters/ sentence frames,
cloze activities, modeling, working with a partner, timeline and phrase wall and adapted text (in English)
or specific sections of the original text, highlighted/bold-faced words within text.

● Draw pictures instead of writing/speaking.
● Match drawings with new vocabulary that might correspond.
● Work in small group or pairs with their English Only (EOs) peers for authentic content language talk and

grade level modeling.
● Write simple sentences instead of complex sentences that demonstrates an understanding of academic

language particular to specific content.
● Match simple sentences with new vocabulary that might apply to edit sentences.
● Have students provide examples/explanations of main idea in simple sentences.  Revisions show an

attempt to improve Language Control by embedding academic content vocabulary and Linguistic
Complexity by expanding and varying sentence structures and using correct punctuation.

● Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary
(adjective word wall, content word walls) that might correspond.

● Provide multiple opportunities for authentic speech acts to practice language skills and develop English
fluency.

● Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize.
● Study Guides

In Class Assessments:
● All formative and summative assessments will include modifications that support student’s English

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate
differentiation for assessing ELLs.

Considerations for At Risk Students:

● At Risk students are identified by the I&RS committee in each school.  The committee works to
understand the reasons behind the student’s low performance level in school and to create and
implement a plan that is carried out by a variety of staff members in the building.

● Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the plan
and a timeframe for assessing the growth of the student.  There are academic as well as behavioral goals
that are listed for the students with recommended strategies unique to each individual.

● Classroom teachers are to follow the plan using instructional strategies that will help the student
improve his/her performance while applying appropriate behavioral strategies consistent with the needs
of the student.

● Teachers will report student progress to the I&RS committee within the specified timeframe for the plan.
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Classroom instruction:
● Teachers will use differentiated instruction for At Risk students as they do for all students in their class.

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and
learning modality.

Modifications:
● Clarify all assignments and place specific timeframes for completion.  Provide student with opportunity

for one on one time for clarification.
● Set clear expectations for all assignments, in and outside of class.  Keep expectations within the

framework of the I&RS plan.
● Use positive reinforcement for all successes.  Hold student to defined consequences for not completing

work.
● Provide time outside the normal class time for completion of work.  Not completing assignments is

unacceptable, all assignments will be completed.

In Class Assessments:
● At Risk students should receive any modifications listed in their I&RS plan.
● If necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:
● Teachers will use differentiated instruction for Gifted Students as they do for all students in their class.
● Assignments and assessments can be planned and implemented with input from the student.
● Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety

of platforms.
● Teachers will have the latitude to provide assignments with the individual student’s ability in mind.
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